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Listening Via Video: Active Listening Is Active Learning 
Kristofer BAYNE 
Listening has been a mainstay of foreign language programmes for decades. It may focus on 
intensive or extensive listening and run the spectrum of numerous listening contexts. In recent 
years, technical advances have opened up avenues of support of listening, and the Internet has 
offered learners chances to take the learning of listening autonomously. More and more, however, 
listening has also become watching, and considering that we ‘only listen’ in very limited contexts, 
listening-watching may be a more natural condition. In a university context, listening to lectures 
and taking notes would seem a given. This paper will describe a listening course, Listening Via 
Video (LVV), that requires students to use documentaries in English as listening and note-taking 
practice. It will also describe the class process, and requirements for a final presentation using 
video. It will be seen that such an approach is very much ‘active learning’.  
















     As various multi-media technologies become mainstream and schools devote efforts to 
equip their classrooms and/or students accordingly, the range of subjects and approaches in a 
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curriculum expands. Video has long played a supporting role in many classrooms. In many 
cases, it has achieved equal billing or even replaced purely aural sources for listening tasks. 
‘Listening through video’ would seem to be an oxymoron, however, given that in most cases the 
visual channel is so powerful, particularly for second language learners, and especially for those 
weaned on a diet of television, video/DVD, computer games, mobile phone apps, the Internet 
and YouTube. Nevertheless, as universities strive to survive by expanding their offerings to 
attract these students and also to cater to a changing ELT landscape, more and more teachers 
will need to be flexible and be ready to adapt. We can approach EFL classes that stipulate the 
use of ‘video for listening’ in a way that caters to and takes advantage of the two channels; 
aural and visual.  
‘Listening Via Video’ (henceforth LVV) was a class for second year students offered as a one 
semester (15 weeks) course at a small university in Tokyo. It aimed, according to a course 
overview distributed to instructors, to “improve students’ listening skills…as they practice 
getting information from videos (documentaries, lectures, or news-related programs)”. 
Suggested activities besides listening included discussion, summaries, and occasional writing. 
The materials and means to do this were left to individual teachers. As one of those instructors 
(2005-2011), the writer decided to focus heavily on documentaries and note-taking leading to 
discussions to achieve these ends. 
2. Course Approach  
     In discussing using video in the language classroom, William and Lute (2007) propose 
that: 
A major advantage is that video materials can focus on information that cannot be 
readily presented in a traditional classroom because of constraints such as size, 
location, costs etc.. In the EFL classroom, this can be something as simple as access 
to native speaker language in a nature context. However, because watching video is a 
passive activity, it needs to be used as part of an active learning strategy in order to 
be an effective tool, particularly in holding the attention of students (Houston, 2000; 
Sherman, 2004). Since dual coding has been proven to enhance encoding by learners, 
video materials are an effective delivery system because they contain a combination 
of visual and aural information. (p. 4) 
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This would almost seem to be 
describing this LVV course as, 
given the general curricular 
aims, four mains areas for 
improvement were targeted: 
 of listening skills 
 of multi-channeling skills 
 of information collecting 
skills 
 of note-taking skills 
Obviously listening was 
emphasized to meet course 
aims, but also the visual 
aspects of the videos were 
brought to the fore. Being 
documentary material, there 
is much information to be 
gleaned and organized. All of 
the above skills come together 
in the active task to keep comprehensive notes on video in and out of class (Figure 1). 
3. Class Structure 
     Based on the stated interpretation of the LVV course description above it was decided to: 
 establish in-class and out-of-class video viewing tasks 
 establish techniques for note taking 
 emphasize note-taking from video sources 
 emphasize peer review and cooperation in tasks 
3.1 Out-of-class tasks  
     Out-of-class tasks involved the free-choice selection and limited viewing of video sources. 
Students formed working groups of three to four students. The group would select and view a 
video in accordance with the following guidelines: 
 it must be a documentary 
 it must be in English with no subtitles in Japanese 
 it must be watched for 15-20 minutes with no pause 
 notes must be taken 

















Figure 1: Listening in all aspects of the Listening Through Video 
course activities. 
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 it can be watched again, with notes added in a different colour 
As far as possible the group watched it together, however they could do so individually. Notes 
taken were kept in notebooks.  
3.2 In-class tasks 
     In-class tasks included both learner-centred and specific teacher-centred activities.  
     A review of the out-of-class video viewing tasks involved learners using their notes to 
inform others in English. This task was called ‘Mixed Group Discussions’ (MGD). New groups of 
4-5 students were made consisting of members of different groups. Each student had to present 
and comment on the content and also compare their note-taking efforts. They described the 
source (title, date, director etc.) and the content, starting with a summary of the main focus and 
then key points. They made their own personal comments on what they have seen. They also 
commented on the difficulty of the source for note-taking, displaying their own efforts. The 
audience students could ask questions and make comments at any time. Roughly 5-10 minutes 
were sufficient for each student and English was the medium for all students. The rationale for 
this activity is three-fold: firstly, students actively used their notes for a specific purpose; other 
students could decide to take up a different section of the video described at a later date; and 
they could see how others organize their notes. 
     The class then moved on to a specific teacher-led video activities to emphasize certain 
skills or viewing awareness: 
 focus on specific aspects of viewing, sound only, visual only 
 teacher-selected video 
 note-taking comparisons 
 focus on specific aspects of note-taking, source information, described content, visual 
content 
Much of this report will incorporate excerpts from the handouts created by the author and 
provided to students about the above activities and more. These will be identified as ‘Class 
Materials’. 
4. Class Timetable 
     The first half of the LVV course (Week 1-7) timetable (Table 1) focused on listening and 
viewing strategies, and on training the students in note-taking and conducting group 
discussions (MGD). In class, short segments of teacher-selected videos were used. Homework 
for this period involved students selecting, watching and taking extensive notes for the MGD 
discussions. Worksheets based on selected videos were introduced in Week 6 and 7. 
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Week 1: Orientation and Note-taking activity/sample (National Geographic’s Elephant (Rosten 
et. al., 1989)) 
Week 2: Audio Visual Library (AVL) Library Orientation, Group Video 1 selection 
Week 3-7: Mixed Group Discussions; Video Listening Skills (Week 7 included Final Group 
Presentation details and groupings) 
Table 1: Teacher-selected videos for Listening Through Video course 
Video Source Focus 
The Silent Side of Communication (Tel Video, 1995) Recognising different forms of information in video; 
organizing notes 
Literature in the Modern World: English, Who’s 
English? (Coe, 1991) 
 
Paying attention to the visuals to inform the listening; 
silent viewing; incorporating and match visual and oral 
cues 
John Condon Lecture 
 
Focusing on limited visuals; organizing notes; identifying 
key sections from verbal cues 
Race – The Power of an Illusion (Strain, 2003) Note-taking & using a worksheet; organization of a 
worksheet (as a model) (Appendix 1) 
Killer Whales: Wolves of the Sea Grasshoff, 2001) Note-taking & using a worksheet; organization of a 
worksheet (as a model) 
     In the second half of the course, groups were created to prepare for and conduct 
presentations. Class time was divided between teacher-selected videos with worksheets and 
group presentations. 
Week 8: Out-of-class group selection and planning (Instructor available for meetings) 
Week 9-13: Presentation review & preparation; Note-taking & using a worksheet (as both 
listening practice and models, ‘upgraded’ past student group videos/worksheets were used) 
Week 10-14: teacher-selected videos with worksheets; student Group Presentations. 
Week 15: Feedback and general summary and submission of documents. 
5. Note-taking 
5.1 The Importance of Note-taking 
     Some 17,000 years ago, Palaeolithic humans daubed their ‘notes’ on the walls of cave 
complexes such as Lascaux in south-western France, and for most of human history, all 
learning was audio-visual. In The Divine Comedy, Dante Alighieri writes, “He listens well who 
takes notes.” (Canto XV. Line 99). We can assume this would be by hand. In the context of the 
university (and beyond to employment) the two actions, listening and note-taking, must go 
hand-in-hand. In 1885, Ebbinghaus initiated research into how we learn and retain 
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information. Recent studies by Mueller and Oppenheimer (2014) and Vincent (2016) further 
confirm that despite the prevalence of computers, note-taking for retention is better done 
pen-in-hand. For the decisions made for this listening course note-taking is central to all 
aspects of it. 
     Note-taking is a university task. The nature of learning at university, in that it is 
different from the more directed learning of high school, places the onus on the university 
learners to decide for themselves what is important in lectures and classes and to record that. It 
is essential and expected, but, paradoxically, not always done well. There is almost no end to 
suggestions on effective note-taking in study skills texts and online ‘self-help’ materials. But, 
the digital computer-information age is not helping, it seems. In a broad sense, there may be a 
tendency for learners to be lulled into a false sense of security, or maybe a false sense of 
preparedness, because of the mass of digitalized printed and printable materials at their 
fingertips. If lectures are also made available on-line this further releases the learner from the 
need to actually record information for themselves. A further, and rather presumptuous, trend 
is the use of mobile phone cameras to take PowerPoint slides or lecture notes written on a white 
or blackboard. Even when they do take notes, more and more students do so using lap-tops or 
other digital devices. This tends to render notes as only ‘blocks’ of text, bereft of helpful spatial 
or non-textual organization that could be quickly done by hand. And while there are digital 
handwritten applications, screen size is a limitation. Essential as note-taking by hand is, it may 
more and more be a neglected and dying skill, if not art. 
5.2 Note-taking in the Listening Through Video Course 
     Recognising this general need and how it also satisfies overall LVV course aims, 
note-taking forms a central pillar of the author’s approach. In the second class, specific 
instruction is given on the importance of note-taking, with possible systems explained and 
samples distributed. The course presumes that students have little or no formal instruction in 
note-taking. Some background to the issue of memory retention to emphasize the point of 
taking notes was explained, particularly the fact that about 60% of a lecture would be forgotten 
within an hour. Then a number of widely recognized options were described: the Cornell 
Method, the Dash Method, the Outline Method and the Mapping Method (Appendix 2). All of 
these usually refer to more traditionally-based and aural ‘lecture’ modes. While visuals may be 
incorporated in lectures, they are more likely to be topic-related photographs or 
graphically-represented information, not motion.  
     A key element of this note-taking instruction is showing learners samples of the notebooks 
of past learners in the same LVV course. With permission granted, exemplary examples have 
been collected over the years and in the first and second sessions these are distributed for 
students to look over. Since there is no course textbook, students not only see the quality and 
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styles of the notes of past students, but also the range of handouts and the Final Activity 
student-created worksheets. This activity is very valuable in not only setting some standards, 
but also in addressing apprehension about the course requirements by using examples by their 
peers. It is stressed to the learners, however, that while it is informative to consider certain 
‘systems’ (e.g. ‘outline’ system, ‘mind-mapping’ system or the ‘Cornell Method’), note-taking is 
very much about individual style, cognitive and otherwise. Students were encouraged to try 
different systems, but to eventually find a way that works best for them. Some research has 
shown that Japanese students tend to have multiple learning styles (Hyland, 1993), and the 
author would contend this is also reflected in how they take notes. Based on anecdotal evidence 
and experience, he would also contend that Japanese learners are ‘pictorially’ strong, that is, 
information recorded as drawings is a strong feature of growing up in Japan and one which 
they practice themselves. The largely Japanese-led emoticon, or emoji, trend also suggests this. 
One suggestion that is given to learners is that drawing pictures or diagrams are valid parts of 
note-taking style and one that also suits the ‘listening through video’ course.  
     Students are required to buy and use an A-4 size bound notebook to keep all their own 
notes and any class handouts. This is submitted at the end of the course as evidence of 
participation and thus for grading. Much leeway was given for how to take notes, but students 
were strongly advised to start with a simple format based on the Cornell Method, whereby 
students divide their page, allowing for a narrower space for comments or questions, 
vocabulary or anything they felt needed recording besides listened/watched for content 
(Appendix 3). 
6. Watching to listen 
     For years, the aural channel (listening) was isolated from the visual channel (watching) in 
foreign language instruction, although in real life that situation is far less likely. The cost of 
and access to audio and visual equipment were initial reasons, but that is no longer the case. 
Whether in real life or in the process of learning a second or foreign language, the two channels 
are mutually beneficial. With that in mind, students are advised: 
Listening for information using video is made more difficult due to the visuals that are 
included. This is because you have to think about two ‘channels’ of information – sound 
and vision. It is important to understand that what you hear and what you see 
compliment each other, or in other words, work together to give you information. 
One technique is to break the video into the two channels, sound and vision. 
Sometimes ONLY WATCHING a video (no sound) can give you a chance to mentally 
prepare – to get ready for what you will hear when you listen later. Here are some 
hints to do that: 
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1. Remember that all visuals are edited. Scenes will change when topics change – you 
need to decide as you watch where this happens. Try to use some kind of code (e.g. 
) in your notes to show it. 
2. Think that visuals are the ‘colour’ and what is said is the ‘outline’. This means 
sometimes the visuals are examples of what is being said. You might try to quickly 
draw a scene. 
3. When scenes change quickly it usually is showing a list of ideas or examples. If a 
scene does not change quickly it often means that something is being discussed in 
detail. 
4. When you only watch, try to predict or imagine what might be said – what 
vocabulary might be used, or what might the narrator be saying about the scene. 
Make a list of words you think are used. 
5. Do not expect to understand everything you see. 
Trying to understand or make logical sense of what you see first can help you listen 
later. You naturally and automatically see the images and try interpret them in your 
mind. For this you do not need English!  
(Class Materials) 
These are the simple instructions provided to students: 
1. Divide your page into two halves vertically. 
2. Label one side VISUAL and the other AUDIO 
3. WATCH (no sound) the video 
4. Take notes or make drawings about what you see 
5. Do this twice, then take a few minutes to add to or organise your notes 
6. LISTEN (only sound) to the video 
7. Take notes or make drawings about what you hear 
8. Do this twice, then take a few minutes to add to or organise your notes 
9. Watch the video as usual (sound and vision) to see how your two sets of notes fit 
together  
(Class Materials) 
7. Final Assignment: Group Presentation Details 
     The second part of the semester is given over to group presentations using videos chosen 
by the students their own worksheets.  
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7.1 Groupings 
     The class was divided into groups with, ideally, four members per group. Class numbers 
were usually set at around 15-17. At most there should be five groups. As far as is possible, the 
group members should not have previously worked in a group together. Besides being a feature 
of the class groupings to date, this is mainly to allow each member ‘equal status’ in selecting a 
video for the presentation. The group is given time to discuss their past video selections and to 
decide which to do, or to do something completely new. The latter was quite a common choice.  
7.2 Timing 
     Each group took responsibility for half a class (about 40 minutes) and presented a 
segment of a video with an accompanying worksheet. This required five classes. Obviously, 
there was a great difference in preparation time between the first group and the last group 
(over a month, in fact). To offset this somewhat, a number of ‘sweeteners’ were offered: 
1. Groups 1 and 2 were given extra attention by the instructor, including the chance to meet, 
to view the selected segments together. Also, more suggestions were given on question 
content and worksheet construction. The other groups were expected to pay attention to 
proceeding groups. 
2. Although subjective, consideration was given to Groups 1 and 2 in assessment (considered 
a ‘starting bonus’). While they were expected to conform to all the guidelines, it was 
‘understood’ that latter group would and should be better prepared. 
3. If the instructor felt that the presentation of Group 1 (and possibly Group 2) was of an 
unacceptable standard, provision could be made for a repeat at the end of the course. The 
final week of the course was set as a ‘summary/overview’ class. This allowed for any 
potential interruption to classes due to weather or illness. 
Students were always very understanding about the extended scheduling and about admittedly 
subjective conditions, and groups had the opportunity to choose when they presented. It was 
not difficult to fill the early time slots as students often valued their time at the end of the 
semester to study for other examinations, and there were always groups who preferred to be 
very well-prepared, which also eased their time-load at the end of the semester. 
7.3 Worksheets 
     By this stage in the LVV course, five instructor-produced video segments with worksheets 
had been used. These are highlighted as models of the kind of content which can be used in 
questions, the forms of questions and the general layout. As a further example and to encourage 
their efforts, partial worksheets from past student presentations are also shown. The groups 
are also given detailed directions and advice on the initial preparation: 
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1. Watch a video for 15-20 minutes and take notes. It could be a different part of a video 
you have already watched, a video you heard about from another group, or a new 
video. 
2. Together, find a ‘good’ segment 5-7 minutes that you feel is most interesting and has 
a good combination of verbal and visual information (do not chose 5 minutes of 
interviews) 
3. Make a worksheet for that section. See the worksheets you have been given and past 
examples. The kinds of question might be, for example, 
a) Cloze, e,g, “The biggest problem is ___________.” 
b) Multiple choice, e. g. “The biggest problem is a. WWW. B. XXX c. YYY d. ZZZ” 
c) Labeling a drawing, filling in table or graph etc. 
4. It should include consider using visuals. These might be: 
a) Photographs (photocopies or Clip Art on computers) 
b) Drawings (hand-drawn or Clip Art from web sites) 
c) Graphs of information on the videos 
5. Organization help might include 
a) Subtitles 
b) Bullets 
c) White (empty) space 
6. Also make an Answer Key. 
7. Send me the Worksheets by e-mail attachment to check and make suggestions. Do 
this at least a few days before your presentation so I have time to get it back and you 
have time to change it. 
8. Presentations 
     While the process and structure of the actual presentation mirrored that of my own 
instruction throughout the semester, it was also explained in clear detail: 
Part 1. (Opening – No Video) 
 Introduce the general topic in a few sentences 
 Give the groups to 2-3 minutes to brainstorm on ideas/information on the topic 
 Ask for information from the groups 
 Introduce Part 2 
Part 2. (No Video)  
 Introduce the video (year, company, title etc.) 
 Give a general overview of the video (you should perhaps watch ALL of it at least 
once) 
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 Explain which part will be used 
 Introduce Part 3 
Part 3. (Video X a number of views) 
 Tell the class what will happen with the video, e.g. First only visual? Will you 
jump parts? Watch how many times? Etc. 
 Tell them the process 
 Direct the groups – tell them clearly what to do 
 All group members should circulate and encourage/help 
 Introduce Part 4 
Part 4. (Worksheet) 
 Handout the Worksheet 
 Go through it before they use it to explain 
 = Question types 
 = How to answer 
 = Difficult vocabulary 
 = Any changes 
 Give the class time to try to use their existing notes to answer 
 Video X 1 or 2 more times 
 Introduce Part 5 
Part 5. (Finale) 
 Handout answer key 
 Members join groups 
 Discussion & feedback 
(Class Materials) 
9. Written Assignment 
     For various reasons, at times students were unable to participate in the Final Group 
presentation. An individual written report was arranged for such cases. 
1. Choose a video, either a new one or one you have already used. 
2. Watch the entire video to get a full idea of the topic 
3. Select between 10-15 minutes for intensive note-taking. If you already have notes, 
watch again and add to them. The 10-15 minutes could be in 2 or 3 sections. 
4. Write a summary of 3. In could include: 
a) illustrations/drawing (make and scan your own) 
b) photographs, either video ‘stills’ from the monitor or other sources 
c) quotations of importance 
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d) 275-350 words 
5. add an introduction that includes: 
a) the overall topic of the video 
b) information on the production of the video 
c) why you chose this video 
d) 100-150 words 
6. include a reaction to the video section that includes 
a) comments* on the whole video/topic 
b) comments* on the 10-15 minutes you selected 
c) what you learned from the video 
d) 200-250 words 
7. include a sources section with 
a) full citation details of the video 
b) full citation details of any other sources used 
8. include a photocopy of the notes taken (no ‘clean up’ required) 
9. a rough guide to length about two A-4 pages plus photocopied notes 
10.  all work besides photocopies notes should be typed and the report presented in a 
professional manner 
(* could be opinions, what has impressed surprised, shocked, worried etc.) 
(Class Materials) 
10. Student Feedback and Active Learning 
10.1 Survey 
     Students taking the ‘Listening Via Video’ course were surveyed through a generic, 
university-wide end-of-course survey by the university, conducted anonymously. Students were 
given an option to write comments that would be read by the instructor. As I was always 
interested in improving the course I specifically asked the students to comment in writing on 
any of the following items that reflected the key aspects of the course: 
 Active learning 
 Videos 




 Positive learning experiences 
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Comments were optional so not all students did so or did of varying length and insight, however 
resulting comments show students were highly satisfied by the course, its application and its 
aims and outcomes. Indeed it very much reflected well on the course in considering ‘active 
learning’. 
10.2 Active learning 
     Simons (1997) describes active learning in two senses; “that the learner uses opportunities 
to decide about aspects of the learning process”, and further, “it refers to the extent to which the 
learner is challenged to use his or her mental abilities while learning” (p. 20). Simons calls 
these two senses ‘active independent learning’ and ‘active working’ (p. 20). In fact, Simons says, 
“All learning is active in a certain sense, but some kinds of learning are more active than others” 
(p. 19). The Listening Via Video course described here fulfills both senses of active learning. 
Firstly, control resided with the students. Students had great autonomy in video selection and 
the amount of listening/watching they did and notes they created. Secondly, the course and its 
requirements exert influence on active learning. Built into the course were also aspects of the 
basic language ‘four skills’. Listening, obviously, was a core skill as it was the focus of the 
course, but also there was speaking in discussions and presentations, writing in the taking of 
notes and the creation of worksheets, the written report option, and while reading was minimal, 
it was required to use notes and worksheets. It was certainly also the case that students had to 
utilize keen observational and critical thinking skills. A selection of voluntarily-written 
comments added to independent student surveys suggest that the course was very successful in 
fostering active learning in many areas. 
10.3 Videos 
Students were asked to comment on the use of videos. 
 I hardly used videos in the AV library until this class started, but I found they were very 
useful and effective to learn English and culture enjoyably. 
 Through documentary videos I could learn not only English, but also various knowledge. 
 I enjoyed watching videos every week and could know a lot of things listening through the 
videos. 
 In this class I could watch the video every week and I think I could develop my listening 
skill. 
 Every week we could see a video that we were interested in so I enjoyed it very much. 
 It was good experience to watch video every week. I found there are many documentaries 
that are interesting. 
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10.4 Listening skills 
Students were asked to comment on their listening skills. 
 I felt my listening skill became developed. 
 I could watch the video every week and I think I could develop my listening skill. 
 It was a really good program for listening and speaking 
 It’s hard for me to do homework because I can’t listen to the video one time. So I listened 
the same video three times every week. I believe I can develop my listen ability.  
 I realize that I am poor at listening to British English. So I want to listen to more like 
BBC. 
10.5 Note-taking 
Students were asked to comment on their note-taking skills. 
 I’m feeling my note-taking skill has been improved a lot! Though I couldn’t improve 
listening skill much, I learned how to organize the information in note.  
 It was very difficult for me to watch the video and write on notebook at the same time. But 
this is good training for me. 
 I never thought of the way of taking notes, but now I can take notes effectively in both 
English and Japanese. It was difficult to take notes while listening and watching a video, 
but it helped me improve English skills and to learn new things. 
10.6 Presentations 
Students were asked to comment on the group presentation activity. 
 It was fun for me to do presentation with delivering sheets with blanks. It was very good 
experience. 
 The group presentation gives us both improvement of making presentation and of 
listening skills. 
 I enjoyed classmates presentations.  
 Doing presentation in English was quite difficult but I learned to do it. 
 Doing a presentation was interesting. 
10.7 Discussion 
Students were asked to comment on the Mixed Group Discussion activity. 
 I could talk with many people by explaining the videos to members of groups. 
 I came to be interested in listening and watching video.  
10.8 Positive learning experiences 
Students made further comments that reflected other positive outcomes. 
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 I had a good time in this class and the way he did is new and fun. I liked and enjoyed this 
class. 
 I love your class because I could learn a lot of things every time, and I could always enjoy 
at the same time. 
 I really enjoyed your class. 
 This class was very fun. 
 It was the first time to take this type of class. I enjoyed it a lot. 
The following extended comments encapsulate the all-round value of the course:  
 I enjoyed this class very much. I had never learned note-taking until I took this class. 
Presentation was good to me. I watched the same videos many times for the presentation. 
Watching many times I could catch English and I could understand the contents little by 
little. That experience was good for me and I will continue to watch videos and do 
note-taking. I believe that doing note-taking is a good way to improve my listening and 
speaking skills. 
 This class was a little hard for me. All of hearing, making a note and discussing with 
classmates give me pains… but maybe it become a power for me!! 
11. Incidental Learning and Extra Benefits 
     What a curriculum, a course or a teacher expects students to learn is not always what 
students, in fact, learn. Besides the intended learning there is often incidental learning. This 
was very true of this Listening Via Video course. 
11.1 Extended viewing time 
     Students were not required to watch an entire documentary. Generally such programmes 
‘pack’ quite a lot of detail into the opening five or so minutes as the issue is introduced and set 
up. There was no stipulation to students except that they find an interesting and ‘doable’ 
portion of about that length. One result, however, was that some students watched the entire 
documentary, either to find a ‘best’ part, but often it was stated because they became interested 
in the issue – obviously because they selected it based on their interest – and wanted to see it in 
its entirety. It should also be said that the documentaries chosen could be as short as 15 
minutes to around one hour. 
11.2 Document production 
     As has been explained, there were teacher-produced worksheet but the final project 
required students to produce their own worksheets (Appendix 4). This move from primary 
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source to teaching material was deemed very useful by students undertaking training for 
teacher licenses as they could see application in the classroom. 
11.3 Use of AV Library 
     The university where the LVV course evolved has a very large, well-appointed and 
well-stocked Audio-Visual Library (AVL). It has a wide range of movies and dramas in English 
and other languages. It is also well-frequented by students who availed themselves of the 
collection. It also has an extensive collection of documentaries that are less accessed. The AVL 
staff were very cooperative in running an orientation to this side of the collection. The students 
of this course admitted that they had rarely if ever used this part of the AVL. A number 
mentioned in their survey comments that they would use the AVL in the future. 
11.4 Visually-presented information 
     Visuals in documentaries are information, and while key points are usually verbally 
articulated, finer details and examples may be shown rather than said. The students had to be 
much more observant and make decisions about not only what to note, but also how to note it, 
in that they had to find the language to do so.  
11.5 Autonomy and responsibility 
     Students were in control of the content as long as it stayed within the genre of 
‘documentary’. As the scope of the video titles attests, students followed their interests to great 
lengths. Furthermore, the success of the course rested on the students actually doing the 
viewing and note-taking out of class, and thus out of the control of the instructor. 
11.6 Positive psychological value 
     Finally, students had a real sense of being authentic listeners. All videos used were 
produced by and for native speakers of English. Notes were taken by students with the tacit 
understanding that ‘more is better’. That they were not given an ‘abridged’ version or ‘EFL’ 
version on content had subtle positive effects on students’ confidence, even though it was a 
struggle. Also, based on their own efforts and imagination, students created their own original 
worksheets for their peers. While they were given models and guidance, the quality of these 
documents was extremely high. They appreciated and were proud that they were ‘doing’ real 
English, real notes and real teaching. 
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12. Conclusion 
     The paper has explained in detail a listening course using video. It highlighted that 
watching documentaries was the basis not only for listening but also for developing note-taking 
skills, group discussions in English and the preparation of a student-led 
presentation-cum-classes project. It was also seen that the course met many characteristics of 
‘active learning’. Furthermore, casual observations and anecdotal evidence from student 
feedback reveal a range of very positive incidental benefits. 
     Through the Internet, teachers and students, literally and figuratively, have a huge 
variety of audio-visual material at their fingertips. For a more focused and vetted source, many 
universities maintain audio-visual stocks or libraries. Given the success of this course described, 
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Appendices 
Appendix 1: Example page from of a teacher-produced worksheet. 
 
Appendix 2: Websites related to note-taking various techniques. 
 Oxford Learning “ How to take study notes: 5 effective not taking methods ” , 
https://www.oxfordlearning.com/5-effective-note-taking-methods/ 
 The Conversation “ What ’ s the best, most effective way to take notes? ” , 
https://theconversation.com/whats-the-best-most-effective-way-to-take-notes-41961 
 York University “Note taking at university”, http://lss.info.yorku.ca/resources/note-taking-at-university/ 
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Appendix 4: Pages from student-produced video notes and worksheet. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
